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Teaching and Learning Message to Teachers 

The Second Vatican Council highlighted the value of Catholic education in the life of the Church and 

its fundamental mission to spread the Gospel. While our society often places competition and 

academic excellence above the development of a student's moral and intellectual excellence, our 

Catholic schools have an essential obligation to provide our students with more than just a rigorous 

academic curriculum to prepare them for the future. Catholic education must also prepare students to 

take their place in society as Disciples of Christ; instilling in them a sense of service and challenging 

them to live the Gospel through daily interactions with all whom they come in contact. As a teacher 

in the Columbus Diocese, you have taken on that mission. Your commitment to prepare our students 

is evident in all that you do. 

In an ongoing effort to fulfill this mission, we have made a deliberate, and conscious commitment to 

incorporate standards-based teaching and learning practices in the classrooms of our schools in the 

Columbus Diocese. These practices are reflected in our framework. 

The framework encompasses all elements of teaching and learning from developing the Course of 

Study based on standards, selecting curriculum resources, planning lessons with the end in mind, 

developing and administering quality assessments that assess the depth of knowledge of the 

standards, and communicating through sound grading and reporting principles. It also includes strong 

research-based instructional practices that are student-centered. 

 

Thank you in advance for your commitment to increased academic achievement for each of our 

students and more importantly, taking on the mantle to educate and model for our students what it 

means to truly be a Disciple of Christ. 

 

Daphne Irby, Maria Phillips,     

Associate Director of Curriculum, Instruction Associate Director of Special Populations 

and Assessment 

 

Susan Streitenberger, Kitty Quinn, 

Assistant Superintendent of High Schools Assistant Superintendent of Elementary Schools 

 

Adam DuFault, 

Episcopal Moderator of Catholic Education &  

Superintendent of Schools 
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Why Standards-Based Education?  
 

NCEA has recognized the imperative that Catholic schools must 

provide an excellent academic program within a faith-filled 

environment, and has developed the National Standards and 

Benchmarks for Effective Catholic Elementary and Secondary 

Schools. These Standards and Benchmarks provide a national 

articulation of defining characteristics and performance 

benchmarks that will enable all sponsors of Catholic elementary and secondary schools to assess, 

strengthen, and sustain their operations. The Standards are categorized into four different domains; 

Mission and Catholic Identity, Governance and Leadership, Academic Excellence and Operational 

Vitality. 

Standard 7 under the Domain, Academic Excellence states  

“An excellent Catholic school has a clearly articulated, rigorous curriculum aligned 

with relevant standards, 21st century skills, and Gospel values, implemented through 

effective instruction.”  

Two of the Benchmarks aligned to Standard 7 refer directly to standards:  

 Adheres to appropriate, delineated standards and is vertically-aligned 

 Standards are adopted across the curriculum and integrates religious, spiritual, moral, and 

ethical dimensions 

However, standards-based teaching and learning encompasses more than just the existence of 

standards. It means that all elements of teaching and learning are connected to the standards. 

 “In standards-based districts and schools, commonly expected, research-based instructional methods 

and strategies are used to deliver the standards-aligned curriculum and ensure students have adequate 

and equitable opportunities to learn… Consequently, a strong emphasis on ensuring effective 

classroom instruction is delivered in every classroom, every day is critical to deliver a high-quality, 

engaging standards-based education to every child." (Colorado Coalition of Standards-Based 

Education, 2012 pg. 22) 

There are several advantages of standards-based education: 

 It ensures consistent expectations across grade levels.   

 It helps teachers and students focus on the standards in their learning activities. 

 Assessments are aligned to standards and provide evidence of what a student knows and/or 

can do.   

 It provides feedback as to a student’s proficiency level allowing the teacher to better 

individualize instruction.  

 It provides parents with valuable information on how their child is progressing on the critical 

concepts and skills of the grade level as well as individual standards. 
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Figure 1 – Transition to Standards-Based Teaching and Learning 

 

What are the components needed for a standards-based classroom, 

including what does it look like/feel like/sound like when it is meeting the 

needs of students? 

Curriculum 
 Teachers identify and analyze concepts and skills to be learned according to the 

Diocesan Courses of Study. These concepts and skills are reflected in our standards. 

Standards are concise, written descriptions of what students are expected to know and be 

able to do at a specific stage of their education (i.e. one grade level). The standards for each 

academic content area (Religion, English Language Arts, Mathematics, Science, Social 

Studies, Art, Music, Physical Education, and Languages) are listed in our Diocesan Courses 

of Study. All coursework is tied to standards, which are meant to prepare students for success 

in elementary, high and post-high school education and work. 

Planning 
 Teachers first identify what students must learn and how they will demonstrate that 

learning at a mastery level, and then plan instruction based on those learning targets (i.e, 

backwards design). Instruction is focused on standards within our Courses of Study 

including appropriate and meaningful activities that engage the student in the learning 

process. Students focus on true mastery of a topic or skill and teachers focus on teaching 

standards that every student must learn. Each lesson taught is connected to a standard, and 

learning targets along the way mark progress toward meeting the standard. Learning goals 

are clear and opportunities to meet them are varied. In a traditional classroom, teachers rely 
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on textbooks or published materials as a basis for planning instruction. In a standards-based 

classroom, teachers pull from various sources and plan with the end in mind. 

 

 The focus of lessons is on what type of thinking and learning students will engage 

in verses teacher-directed activities. This attribute is critical for students to learn at high 

levels. To increase thinking with learning adds rigor to the standards-based classroom. Rigor 

is not more work, it's the right kind of work we want our students to be doing as they 

participate in learning. Norman Webb's Depth of Knowledge levels can assist teachers in 

categorizing student tasks. 

The levels are as follows: 

DOK 1: Recall and Reproduction 

DOK 2: Skills and Concepts 

DOK 3: Strategic Thinking 

DOK 4: Extended Thinking 

 

Although these levels are not sequential, educators use this information to design better 

instruction, based around student thinking and learning. In addition, all students, including 

the youngest, should have an opportunity to participate in activities or assignments at each of 

the levels. This short video link provides an overview of "Depth of Knowledge" to provide 

further understanding. Or visit Webb's "Knowledge Wheel" here or read this article, Why 

Depth of Knowledge is Critical to Implement by Robert Kaplinsky.  

 

 Learning targets or objectives are aligned to standards and should be clearly understood 

by students and teachers. Sometimes called “I CAN” statements, these are daily or weekly 

goals written into student friendly language. They serve the purpose of helping students 

know if they are making day to day progress and provide transparency in learning. A 

learning target or I CAN statement frames the lesson from the students' point of view, 

breaking down the standards into learning targets students can read and understand.  They 

cover specific learning for each lesson, and there can be more than one I CAN statement for 

each standard. For example, using a 3rd grade example, 3.OA.3 – “Use multiplication and 

division within 100 to solve word problems in situations involving equal groups, arrays, and 

measurement quantities, e.g., by using drawings and equations with a symbol for the 

unknown number to represent the problem.” A couple of learning targets might be “I can use 

multiplication to solve problems,” and “I can represent a multiplication problem using 

drawings and equations.” They are different than instructional objectives. Instructional 

objectives are about instruction, derived from content standards, written in teacher language, 

and used to guide teaching during a lesson or across a series of lessons. They are not 

designed for students but for the teacher. 

Instruction 
 Instruction is differentiated based on assessment data. "Moving on" does not ensure 

students have learned, but does get them though. On the other hand, using data to monitor 

http://schools.nyc.gov/Academics/CommonCoreLibrary/ProfessionalLearning/DOK/default.htm
http://static.pdesas.org/content/documents/M1-Slide_19_DOK_Wheel_Slide.pdf
http://robertkaplinsky.com/why-depth-of-knowledge-is-critical-to-implement/
http://robertkaplinsky.com/why-depth-of-knowledge-is-critical-to-implement/
http://robertkaplinsky.com/why-depth-of-knowledge-is-critical-to-implement/


5 

 

then adjust instruction assists in determining whether the students have learned. Our goal is 

for our students to learn not just “get through”. 

 Students are engaged in learning and assessing their own progress. Engagement in 

learning means students actively participate in their learning and understand their role in the 

learning. It also means students can describe what mastery looks like, and they can articulate 

the learning goal or objective. "Effective classroom instruction is what causes students to be 

engaged in the classroom and in learning. It is the responsibility of every educator to 

understand effective instructional methods and strategies and to ensure every student is 

afforded learning opportunities in classrooms, which use potent, research-based practices 

that can promise student success and mastery. And, it is the responsibility of every educator 

to ensure schools do not hastily default to interventions, special programs, or placements 

before affording all students multiple opportunities to learn at a high level within their 

classroom. While the educational literature consistently suggests that teachers need 

information, training, descriptions, examples, and expectations regarding effective 

instruction to successfully teach students to mastery, district instructional frameworks that 

address these needs are not commonly evident (Wagner & Kegan, 2006).” ." (Colorado 

Coalition of Standards-Based Education, 2012 pg. 22) 

 Student work is aligned to standards.  

 Feedback to students is frequent, timely, aligned to standards, and focused on improving 

learning. 

Assessments 
 Formal and informal assessments of learning (formative, summative, and diagnostic) are 

on-going and aligned to the learning targets. Students know in advance what they will need 

to learn, and they will have more than one opportunity to show they have met the standard. 

Teachers will use both informal (formative) and formal (summative) assessment to measure 

progress. Formative is assessment for learning and is characterized by direct and 

constructive feedback. Summative is assessment of learning and is designed to provide 

information or evidence about achievement of standards. Assessments can include portfolios, 

projects, quizzes, tests and daily assignments. Students will have multiple assessment 

opportunities –and different assessment options – to demonstrate their understanding of the 

standards. All assessment items are aligned to standards and determination of mastery is 

defined and communicated to the student prior to the student taking the assessment. The 

chart below breaks down the different types of assessments and their purposes: 
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Figure 2 – Types of Assessments 

 Formative assessments are frequent, timely, and focused on improving learning. Data from 

formative assessments are used to adjust teaching to improve learning, which results in 

increased student achievement. 

 Summative assessment items are directly connected to the standards and assess the type of 

thinking and learning (depth of knowledge) the standard is targeting. Only summative 

assessments (written and/or performance tasks) count toward the "grade". Students are 

graded based on the evidence of achievement. This evidence can come from a variety of 

sources. STAR tests, performance tasks (observations), projects, portfolios and summative 

assessments are all examples of evidence teachers can use to determine achievement. 

Teachers should plan assessments aligned to standards in order to provide direct evidence of 

student proficiency on specific learning outcomes/goals. However, teachers should be careful 

not to use results from learning and practice activities (diagnostic assessments such as 

pretests, formative assessments or tasks). Students must be given the freedom to try and fail 

because that is integral to the learning process. When considering evidence, teachers should 

give priority to the most recent and most comprehensive evidence. 

 Teaching and scoring rubrics are aligned to standards and reflect high expectations for all 

students. 

 There is a system in place that provides for multiple opportunities for the student to 

demonstrate mastery of the standards. This system includes student expectations, teacher 

expectations and parent communication. Additional opportunities for students to learn, 

practice and exhibit their knowledge, skills, and growth makes for authentic learning in a 

standards-based classroom. 

 

Assessment Type Purpose 

Diagnostic Assessment that takes place prior to 

instruction; designed to determine a 

student’s attitude, skills or knowledge in 

order to identify student needs (e.g. pretest). 

Formative: 

Assessment FOR Learning 

Assessment designed to provide direction 

for improvement and/or adjustment to a 

program for individual students or for a 

whole class (e.g. observation, quizzes, 

homework, instructional questions, and 

initial drafts/attempts). 

Summative: 

Assessment OF Learning 

Assessment designed to provide information 

to be used in making judgements about a 

student’s achievement at the end of a 

sequence of instruction (e.g. tests, exams, 

portfolios, assignments, projects, 

performances, and final drafts/attempts) 
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Grading and Reporting 
 "Grades" are determined through evidence of learning and reported by standard. 

 Most recent evidence of learning and progress over time are used to reflect achievement. 

 Behavior and academic progress are both valued but are both reported on and addressed 

separately. 

 There is a system in place for communicating progress on students with special needs and 

English learners. 
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Grading Practices 
From Ken O’Connor, “A Repair Kit for Grading: 15 Fixes for Broken Grades” 

Fixes for Practices that Distort Achievement  
 Include only achievement (don’t include student behaviors 

(effort, participation, adherence to class rules, etc.). 

 Provide support for the learner; don’t reduce marks on 

“work” submitted late. 

 Seek only evidence that more work has resulted in a higher 

level of achievement; don’t give points for extra credit or 

use bonus points. 

 Apply other consequences other than reduced grades or 

zeros for academic dishonesty. 

 Report absences separately; don’t consider attendance in 

grade determination. 

 Use only individual achievement evidence, not group 

scores. 

Fixes for Low-Quality or Poorly Organized Evidence 
 Organize and report evidence by standards/learning goals; don’t organize information in 

grading records by assessment methods and/or summarize into a single grade. 

 Provide clear descriptions of achievement expectations; don’t assign grades using 

inappropriate or unclear performance standards. 

 Compare each student’s performance to preset standards; don’t assign grades based on 

student’s achievement compared to other students. 

 Rely only on quality assessments; don’t rely on evidence gathered using assessments that fail 

to meet standards of quality. 

Fixes for Inappropriate Grade Calculation  
 Consider other measures of central tendency such as median and mode; don’t rely on the 

mean. Teachers should not average grades. 

 Use alternatives such as reassessing to determine achievement or use I for incomplete or 

insufficient evidence. Don’t include zeros in grade determination when evidence is missing or 

for punishment. 

Fixes to Support Learning  
 Use only summative assessment evidence; don’t use formative or practice assignments to 

determine grades. 

 Emphasize most recent evidence; don’t summarize evidence over time when learning is 

developmental and will grow over time and with repeated opportunities. 

 Involve students in the learning process. They can –and should- play key roles in assessment 

and grading that promote achievement. 



9 

 

Standards-based grading and reporting is a set of teaching and reporting practices that communicate 

how a student is performing against a predetermined set of expectations. Students are graded on the 

development of skills and knowledge (what they know and can do) rather than their completion of 

tasks. The primary purpose for report cards and progress reports is to give parents, teachers and 

students a clear picture of a child’s academic progress and growth in relationship to the Diocesan 

courses of study. The grades are determined by analyzing the “evidence” of learning and each 

student’s work is measured against the standard, not other students’ performance. Grades reflect that 

a student is exceeding, meeting, or working toward mastery of the standards. The grades are given 

for each standard, not an average of grades for a content area.  So a “good grade” means the student 

put in the work and knows the material. Standards-Based education focuses on what a student 

knows, not how long it took to get there. The teacher gives students the practice they need and more 

than one opportunity to demonstrate success—if they need it. In assessing the whole child, two 

separate categories will be reported:  

 Academic achievement which is an accurate evaluation of what a student knows and is able 

to demonstrate.  

 Nonacademic indicators which describe the actions and behaviors that support achievement.  

In our elementary schools we have transitioned into a standards-based grading and reporting system 

which is built on the following principles: 

Elements of Standard-Based Teaching and Grading 
WE BELIEVE 

 The primary purpose of report cards is to communicate to the student and parent what a 

student knows and is able to do based on the Diocesan Course of Study. 

 The primary purpose of assessment and evaluation is to improve student learning. 

 Grades should be accurate, meaningful, consistent, and supportive of learning.  

 Grading and reporting are systems to support student learning at high levels.  

 Grading must include enough information so teachers and parents can provide the appropriate 

amount of support for the student.  

 The most accurate reporting systems are those that separate academic achievement from 

behavior reporting.  

 Students deserve multiple opportunities to demonstrate what they know and can do after 

learning.  

 Good reporting is based on good evidence from a variety of sources. 

 Learning is a process and where students finish is more important than where students start or 

how long it takes them to get there.   
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 How is Standards-Based Grading different than traditional grading? 
 

Traditional Systems Standards-Based Systems 
Grades given by subject as an average of 
all assignments. 
 
Percentage system, 0-100% is used with 
incomplete assignments. 
 

Grades given by reporting standards, 
reported separately. 
 
Three or four levels of reporting that only 
consider the evidence produced. 

Criteria for success is often unclear or 
assumed to be known by students. 
 

Publicly published criteria for success. 

Letter grades are a mix of achievement, 
attitude, effort, and behavior. 
 
Penalties, extra credit, and group scores 
are included. 

Reporting levels indicate the degree of 
achievement on each reporting standard. 
 
Achievement and effort are reported 
separately. 
 
Only individual evidence is used. 
 

Curriculum and instruction are teacher 
centered, textbook driven, and may not be 
aligned to the standards. (teaching 
focused) 
 

Curriculum and instruction are student 
centered and aligned to standards. (learning 
focused) 

All assignments included, regardless of 
purpose. 
 
Homework completion can be a major 
factor. 

Only those assignments which come at the 
end of learning (summative) are included. 
 
Assignments which are part of the learning 
process (formative) are used for feedback 
and planning instruction, not grading. 
 

All scores from the grading period included. 
 
Multiple assessments recorded as 
average. 

Most recent evidence emphasized and 
students are able to demonstrate mastery in 
a variety of ways. 
 

Mean is the primary way grades are 
“calculated”. 

Grades are “determined” using professional 
judgement, relying on the median, mode, or 
most recent. 

 Adapted from O’Connor, K. (2009), How to grade for learning, k-12. Thousand Oaks, CA: 

Corwin 
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Students with Disabilities 
Grades/achievement grades for students with disabilities on a Written/Services Plan or IEP should 

reflect progress in the general curriculum using the specified services, supports, accommodations and 

modifications identified in the individual plan. Students will demonstrate progress toward identified 

standards, whether grade level or alternative, with alignment to pertinent IEP/Written/Services Plan 

goals in qualifying areas. Progress specific to the goals and objectives identified in the plan are 

reflected in the IEP Progress Report not the report card. We are looking at creating a template 

that can be used to reflect progress on the alternative standards. 

Parent/teacher teams will determine how students will access grade-level content via 

accommodations or below grade-level content (alternative standards) via modifications to meet a 

particular standard. For example, a grade of M (Meets Standards) can be achieved via 

accommodations for grade-level content. A grade of M given on an alternative standard is achieved 

via modifications. Modified standards are clearly communicated on a report card through the use of 

an asterisk (*) identifying "Modified Standard." The Ohio Department of Education developed the 

Extended Learning Standards which can be used as the modified standards. 

  

http://education.ohio.gov/Topics/Special-Education/Ohios-Learning-Standards-Extended
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Communication of Grades-Elementary 
 

Assessed vs End-of-Year Expectations 
There is an important distinction between “when assessed” and “end of year” expectations. The 

teachers and administrators of the Diocese have decided that the grade will be determined based on 

the term (quarter) expectations of the student and not necessarily the end of year expectation. For 

example, in kindergarten, the grade level standard for counting is “Count to 100 by ones and tens” by 

the end of the year, however, the 1st term expectation might be “Count to 25 by ones.” During the 

assessment given at the end of the term, if a student meets this quarterly expectation, that student will 

receive credit for meeting the standard. However, if the student doesn’t meet the next term (quarter) 

expectation, “Count to 50 by ones”, the grade would drop to working toward mastery.  

Also, due to the changes in expectations across quarters (see above), a student could continue to 

show progress toward achievement of the standard but not yet demonstrate achievement of the 

expectation for that term.  

Diocese of Columbus Progress Codes 
Listed below are progress codes that the Columbus Diocese has selected with detailed explanations 

and examples. 

Symbol Progress Code Description 

E (+) Exceeds the Essential Standard 

The student exceeds the essential standard by consistently demonstrating an advanced 

level of understanding and/or the ability to apply knowledge at a higher level.  

The student independently synthesizes information and makes connections between 

concepts to apply the knowledge in new and unique ways or to apply the concepts to 

solve real world problems.  An “E” can be earned at any time throughout the school 

year. 

Teachers must give opportunities to all students to demonstrate this level of 

performance. Students should be strongly encouraged to try to complete “exceeds” 

questions. One suggestion is to embed the questions, not separate them out and label 

them “Extra Credit” or “Bonus”. 

In addition, some foundational skills may not have an “Exceeds.” For example, once a 

student knows all the letters of the alphabet, there are no ways to demonstrate 

“exceeding” this standard. 

Bike example – person demonstrates the ability to do flips and tricks while riding a bike. 
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Symbol Progress Code Description 

M (✔) Met the Essential Standard 

The student has consistently mastered the essential standard taught and assessed. 

A student earning an “M” demonstrates a consistent understanding of grade level 

expectations and concepts when assessed.  

A student earning an “M” demonstrates content knowledge and skills by consistently 

demonstrating achievement of all the indicators that are linked to the essential standard. 

An “M” can be earned at any time throughout the school year and indicates strong, 

excellent work at the grade level. The “M” is the goal for the grade level and should 

be celebrated. 

Bike example – person competently rides the bike without support 

W Working Toward Meeting the Essential Standard 

The student is working toward mastery of the essential standard or is inconsistent in 

his/her demonstration of mastery when assessed.  

A student earning a “W” has not yet met the essential standard but is progressing toward 

achieving the grade-level concepts and/or skills OR has been inconsistent in his/her 

demonstration of achievement of the indicator standards. The “W” is an indication of a 

student learning the grade-level concepts and skills. 

Bike example – person frequently falls and needs an adult support. The person continues 

to extend the time he/she is independently riding. 

N Not Meeting the Essential Standard 

Student has not demonstrated mastery of the essential standard. This is usually given to 

students who are at the beginning stages in learning a new concept or are working 

below grade-level. 

A student earning an “N” demonstrates a very limited amount of knowledge or skill as it 

relates to the essential standard. In most cases, the student is still learning previous 

grade-level concepts and skills. The difference between a “W” and an “N” is in the grade 

level of the concept or skill that the student is working on. If a student is working on the 

grade-level essential standard but hasn’t met it yet, he/she would receive a “W”. 

However, if the student is working on previous grade-level standards, he/she would 

receive an “N”.  

Bike example – person is riding a bike with training wheels or has just sat on the bike. 
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Symbol Progress Code Description 

INS Insufficient Evidence 

There was insufficient evidence provided for demonstration of mastery when assessed, 

usually because of lack of attendance or effort.  

There should be corresponding documented on other parts of the report card. Students 

will be given the opportunity to provide sufficient evidence by the end of the next 

grading period. 

* Modification 

Only for those students whose curriculum content area and standards have been 

modified based on Services Plan/IEP Goals. This does not apply to students who only 

have accommodations. 

Parent Reports 
 

Organization of Standards 

Content Area –Example - Mathematics 

Cluster/Domains – Clusters/Domains are grouping of like concepts taught within the subject and 

are guided by state, national, or international curriculum and best practices. 

Example - Operations and Algebraic Thinking 

Essential Standards (Strands) – These are a subset of the entire curriculum that are the priority 

knowledge and skills that have endurance and leverage for students’ success in school this year, next 

year, and beyond. Whereas all standards are important, the prioritizing of standards helps educators to 

choose between coverage and mastery from a large number of standards (DuFour & Marzano, 2011; 

Reeves, 2010). Essential standards also help make learning expectations more transparent to students 

and families and helps the school use its resources to achieve high levels of learning for all students. 

Essential Standards should reflect what knowledge and skills are needed to be successful at the next 

level, and should be based on the critical work of the grade level. For example, at Grade 3 under the 

domain or cluster of Operations and Algebraic Thinking, the essential standards identified are: 

 Concepts of Multiplication 

 Concepts of Division 

 Word Problems 

 Fact Fluency 
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Actual Standards (Indicators) - These are the actual standards that make up the Essential 

Standards. These provide more detail on the different elements of the Essential Standards. 

Concepts of Multiplication. 
3.OA.1 

Interpret products of whole numbers, e.g., interpret 5 × 7 as the total number of objects in 5 groups of 7 

objects each. For example, describe a context in which a total number of objects can be expressed as 5 

× 7.  

3.OA.4 

Determine the unknown whole number in a multiplication or division equation relating three whole 

numbers. For example, determine the unknown number that makes the equation true in each of the 

equations 8 × ? = 48, 5 = ÷ 3, 6 × 6 =? 

3.OA.5 

Apply properties of operations as strategies to multiply and divide. Examples: If 6 × 4 = 24 is known, 

then 4 × 6 = 24 is also known. (Commutative property of multiplication.) 3 × 5 × 2 can be found by 3 

× 5 = 15, then 15 × 2 = 30, or by 5 × 2 = 10, then 3 × 10 = 30. (Associative property of 

multiplication.) Knowing that 8 × 5 = 40 and 8 × 2 = 16, one can find 8 × 7 as 8 × (5 + 2) = (8 × 5) + 

(8 × 2) = 40 + 16 = 56. (Distributive property.)  
 

Concepts of Division 

3.OA.2 

Interpret whole-number quotients of whole numbers, e.g., interpret 56 ÷ 8 as the number of objects in 

each share when 56 objects are partitioned equally into 8 shares, or as a number of shares when 56 

objects are partitioned into equal shares of 8 objects each. For example, describe a context in which a 

number of shares or a number of groups can be expressed as 56 ÷ 8. 

3.OA.6 

Understand division as an unknown-factor problem. For example, find 32 ÷ 8 by finding the number 

that makes 32 when multiplied by 8. 

 

Word Problems 

3.OA.3 

Use multiplication and division within 100 to solve word problems in situations involving equal 

groups, arrays, and measurement quantities, e.g., by using drawings and equations with a symbol for 

the unknown number to represent the problem. 

3.OA.8 

Solve two-step word problems using the four operations. Represent these problems using equations 

with a letter standing for the unknown quantity. Assess the reasonableness of answers using mental 

computation and estimation strategies including rounding. 

3.OA.9 

Identify arithmetic patterns (including patterns in the addition table or multiplication table), and 

explain them using properties of operations. For example, observe that 4 times a number is always 

even, and explain why 4 times a number can be decomposed into two equal addends. 
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Fact Fluency 

3.OA.7 

Fluently multiply and divide within 100, using strategies such as the relationship between 

multiplication and division (e.g., knowing that 8 × 5 = 40, one knows 40 ÷ 5 = 8) or properties of 

operations. By the end of Grade 3, know from memory all products of two one-digit numbers. 
 

Learning Targets or I CAN statement(s) 
I can use multiplication to solve problems. (3.OA.3) 

I can represent a multiplication problem using drawings and equations. (3.OA.3) 

 

Report Card  
The new report cards will be in a tri-fold layout with space for comments on the back. This report card 

will be implemented in the Fall of 2017. 

 

Page 1  

 



 

17 

 

Page 2 

 

Work Habits and Learning Behaviors Report 
Grades should be as pure a measure of achievement as possible. When we include behaviors such as 

turning in work late or not at all or the amount of participation or effort, we are not accurately 

communicating achievement. We believe that work habits and behaviors that support learning should 

be reflected separately on the report card; they are still a very important part of communicating to 

parents about their child’s progress. While these are process factors, rather than results, they contribute 

to achievement and are valued both in school and in the wider world. Reporting on such habits 

communicates information to parents about whether their child is working hard, or hardly working. By 

including habits as a separate reporting category, teachers can more honestly communicate about such 

matters as behavior, participation and completing assignments without distorting a student’s actual 

academic grades. 

Each elementary school in the Columbus Diocese will develop and implement a Work Habits and 

Learning Behavior reporting system in conjunction with the academic report card. Many schools 

already have developed and implemented a system that they use with success (e.g. the Life Skills 

report), therefore, we did not see a need to implement a one-size fits all Diocesan-wide Effort card. 

As a minimum these work habits and behaviors will be reported quarterly; however, they can be 

reported on a more frequent basis as determined by each school. Examples can be found in Appendix 

A. 
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Interims 
If the school publishes the gradebook (see below for options) at least once between report cards, there 

is no need for an additional interim. 

However, if the school does not use the gradebook or does not publish grades, they are responsible for 

issuing an interim grade card as seen below. This template will be on the SchoolSpeak website. The 

policy regarding interims will not be changed. 
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Online Progress Report Options for Parents (Instead of Interims) 
There are several progress report options. Administrators or teachers can publish the progress reports. 

Parents can choose to see one that has all content areas by clicking on Progress Report, Grade 

Summary. The report can be customized by selecting from various options. 

 

Grade Summary 
The Classic report includes the essential standards and the indicator standards that have been assessed 

during the period. The grade for the indicator standard is the most recent score. For example if a 

teacher gave 3 assessments which assessed OA.1, the grade reflected here is the most recent score of 

those assessments. The grade for the essential standard is determined by the mode of all the indicator 

standards that are aligned to it. The mode is the grade that occurs most often. We used mode 

because it is a way to show consistency. Both of these can be overridden but presently, the 

overridden grade is not reflected in this report. 

Content Area - Standards-based Progress report 
These reports are usually published by individual teachers by content area. To use these reports, a 

teacher would click on the content area listed under the Progress Report on the main page of the class. 

These reports can include the essential standards, the indicator standards and the assessment title 

depending on the options that are chosen. These reports include the standards that have been assessed 

during the period. The grade for the indicator standard is the most recent score. For example if a 

teacher gave 3 assessments which assessed OA.1, the grade reflected here is the most recent score of 

those assessments. The grade for the essential standard is determined by the mode of all the indicator 

standards that are aligned to it. The mode is the grade that occurs most often. We used mode 

because it is a way to show consistency. Both of these can be overridden but presently, the 

overridden grade is not reflected in this report.  These reports are not color-coded. 

Mechanics 
Communicating Progress on Daily Work and Tests 
Grading and marking practices should be reflective of student learning and should communicate 

clearly what knowledge, skills and understandings a student has achieved, as well as where that 

student needs further support. Marks are the symbols given on individual assessments that are returned 

to students. Grades are the symbols that are used on the report card. Assignments designed to give 

information about student learning (information that teachers can use to design instruction and 

students can use to improve performance) should be marked to give a clear indication of what a 

student knows and can do and should include feedback to the student for improvement. Within this 

scope, a teacher has many choices on how to mark daily work, class assignments, etc. Kindergarten 

and 1st grade teachers oftentimes use stickers and some teachers just give descriptive feedback with 

no marks. Sometimes teachers use something different based on the type of work (projects, formative 

assessment, summative). However, it is very important that feedback is included on formative 

assessments to facilitate student improvement. It is not necessary that every teacher in the Diocese 
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use the same marks; however, it is important for the teacher to communicate to parents the 

meaning of the marks. Many of our teachers and administrators have chosen to use the same marks 

as what is on the report card to minimize confusion. 

Other examples include: 

 , + or – 

 Fractions such as 8/10 

 Percentages ONLY when one skill or indicator is being assessed 

 Rubrics- excellent tools for assessing and marking student work. 

 4-3-2-1 (Exceeding, Meeting, Working toward, Not Yet) 

Gradebooks 
In a standards-based reporting system, gradebooks become the most important document to aid 

teachers as they prepare students’ achievement reports. Standards-based gradebooks are organized 

quite differently than traditional gradebooks. Traditional gradebooks are typically organized by the 

evidence collected over time or by category (test, homework, classwork). Standards-based gradebooks 

are organized by standard and display direct evidence of student achievement per standard or learning 

goal. In the Columbus Diocese, teachers can use a manual gradebook or one that is provided online 

through School Speak. 
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Manual Gradebook Examples 
These can be found on the Department for Education website under Teacher Resources. 

 

Example 1: One student per page with standard on the top: 

 

 

 

 

 

 

Example 2: One student per page with standard on the side. 

 

 

 

 

 

 

Example 3: All students on the same page with the standard listed at the top.  

Date and title of the 

assessment 

Date and title of the 

assessment 

Essential Standard 

Essential Standard 

Date and title of the 

assessment 

http://education.colsdioc.org/CatholicSchools/Resources/ForTeachers/HowToDetermineaFinalGrade.aspx
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Online Gradebook 
There is an online gradebook offered through FACTS. You can add assignments and enter grades per 

standard as well as connecting standards in your lesson plans. Please access Hubhelp in your FACTS 

portal for specific instructions. 
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Additional Resources 
There are additional resources on the Department for Education website including a parent brochure, 

how-to videos on aligning assessments to standards and determining the final grade and all of the 

Diocesan courses of study. 

There is also a Facebook group called Standards Based Learning and Grading that everyone is free to 

join. You will need to be approved by the moderator but many SBG experts are a part of this group 

including Tom Guskey, Lee Ann Jung and Ken O’Connor. It’s a great way to get ideas from other 

teachers. 

SchoolSpeak has also given access to the Columbus Diocese Demo School. Click on the link to take 

you to the website. You will need to logout and then login with the following credentials: 

Login info: 
Go to https://dcoh.schoolspeak.com/Public/CommunityMain.aspx?Community=43015002&group=All 
Logout (make sure you logout first!) 
Login Id : nteacher91 
Password : 95545754 
The groups to use are K 2017-18 to 8 2017-18.  

 

Also, feel free to contact Daphne Irby through email, dirby@columbuscatholic.org. 

Appendix A – Examples 
 

Some examples of Behavior Reports 

Rubric of Student Discipleship, Saint Brigid of Kildare School 
 

A student-disciple at Saint Brigid of Kildare School works to be  

kind, respectful, responsible, and ready to learn at all times. 

 

Kind Students - speak kindly to others, act kindly to others; make kind decisions with technology 

Respectful Students - speak in a respectful way to others; act in a respectful way towards others;  

make respectful decisions with technology 

Responsible Students – complete assignments on time; have supplies for class; take care of school  

property; make responsible decisions with technology 

Students who are ready to learn - approach lessons with focus, attention, effort, interest,  

and a desire to learn 

 

 
 Religion ELA Math Soc. 

Studies 

Science Art PE Music Spanish Tech Library 

Kind            

Respectful            

Responsible            

Ready to 

Learn 

           

http://education.colsdioc.org/CatholicSchools/Resources/ForTeachers/StandardsBasedGradingForTeachers.aspx
https://dcoh.schoolspeak.com/Public/CommunityMain.aspx?Community=43015002&group=All
mailto:dirby@columbuscatholic.org
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Disciples of Christ program, St 

Michael’s School 
This program is actually done 

through FACTS and is a completely 

online option. A teacher would click 

on the Disciple of Christ link on the 

left-hand side and fill in the form. 

The program is linked to the Virtues 

and focuses on reflection and 

improvement. The parents are sent 

the report and sign electronically. 

 

 

 

 

Work Habits and Behaviors, Saint Matthew School 
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Life Skills – St Vincent de Paul 
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Appendix B – FAQs 
 

WHAT ARE LEARNING STANDARDS? 

Learning standards are concise, written descriptions of what students are expected to know and be able 

to do at a specific stage of their education. Learning standards describe educational objectives (i.e., 

what students should have learned by the end of a course, grade level, or grade span). Learning 

standards are typically organized by subject area and there are usually multiple standards per subject.  

WHAT ARE ESSENTIAL STANDARDS? 

The term "essential standards" refers to a subset of the learning standards that educators have 

determined to be the highest priority or most important for students to learn. A team of teachers and 

administrators met throughout the 2016/2017 school year to develop the essential standards for K-

8th grade. It is important to note that essential standards do not preclude the teaching of other 

standards, and, in many cases, the other standards actually provide more detailed descriptions of what 

is required to meet the essential standards. For example, one of the essential standards for 3rd grade is 

“Concepts of Multiplication.” The learning standards that are connected to it are: 1. Interpret products 

of whole numbers, 2. determine the unknown whole number in a multiplication or division equation 

relating three whole numbers, and 3. Apply properties of operations as strategies to multiply and 

divide.  Achievement of all of these indicators must be met to meet the essential standard. For this 

reason, essential standards may be limited to only a handful of standards and are the only ones being 

communicated to parents on a regular basis. The essential standards will be the standards reflected on 

the 2017-2018 report card. 

WITH THE HIGH SCHOOLS USING A TRADITIONAL GRADING SYSTEM, WILL 

STUDENTS BE PREPARED? 

As far as preparing students for colleges and universities (or high school), clearly the best preparation 

that any school can offer is to engage students in a rigorous and challenging curriculum and then do 

what is possible to guarantee that students learn excellently what that curriculum includes. “A 

standards-based report card identifies the specific learning goals within the curriculum so that 

appropriate rigor can be ensured. It also communicates more detailed information about higher levels 

of success. These distinct benefits serve to prepare students well, no matter what type of learning 

environment they enter after they leave school.” (Guskey & Bailey 2010 7) 

Schools use grades because it’s one of those things somebody once decided on and now everybody 

goes along with it. I don’t know where it started, but I know where it stops - in the real world. You 

don’t see supervisors telling their employees, “Great job, I’m going to give you an A.” Or, “You really 

screwed up here; that’s a C-.” No, in the real world, adults get real feedback and indications of where 

they need improvement.” (Littky & Grabelle 2004) 

Identifying one’s strengths and weaknesses as a learner, being self-motivated to meet course 

objectives, developing strong study habits, and mastering course standards are all aspects of this 

system that will help students in high school. 
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WHAT ABOUT THE TRANSITION TO HIGH SCHOOL? IF STUDENTS MEET 

STANDARDS IN GRADES 6-8, WHAT GRADES CAN THEY EXPECT IN HIGH SCHOOL? 

The grades that students receive in high school will depend upon the degree to which they meet their 

teachers’ communicated expectations. Students who meet grade level content standards in grades 6-8 

and practice developing scholarly skills reflected by the student attributes (such as taking 

responsibility and attending to detail), are potentially on track to perform very well and receive good 

grades in high school. Historically, students who pay attention, study and produce quality work find 

educational, career, and personal success no matter what the grading system. 

HOW DOES STANDARD-BASED REPORTING AFFECT MY HIGH SCHOOL CREDIT 

CLASS (ALGEBRA 1)? 

Currently, some of our students are enrolled in high school level courses such as algebra. Some 

students opt to apply credit in these classes towards their high school credits. Although all high school 

classes offered in 8th grade are using standards-based instructional practices, the reporting process for 

these classes could reflect traditional grading like the high school courses that align with them for the 

2017-2018 school year. Our plan is to move toward standards-based grading for Algebra in the 2018-

2019 school year. Our high schools are also engaged in reviewing their grading practices to be more 

standards aligned. 

WHO ELSE IS USING STANDARDS-BASED GRADING?  

Individual schools and districts across the United States and Canada have adopted SBG (also called 

standards-referenced, mastery learning, competency-based, etc.) as well as some entire states and 

provinces. Most of these are K-8 but some high schools and colleges are starting to implement 

standards-based grading. Licking Valley High School here in Ohio has transitioned and several 

colleges, including Purdue University, are piloting standards-based grading in their undergraduate 

engineering classes. 

In an article from Prism (American Society for Engineering Education), Made to Measure, the author, 

Mary Lord, describes Matthew Siniawski’s “quest to introduce standards-based grading (SBG) to 

undergraduate engineering education—an odyssey that started with a revamped sophomore-level 

mechanics and materials course in 2011 and recently resulted in a two-year, $249,000 National 

Science Foundation grant to establish and evaluate such systems with three other investigators from 

vastly different engineering schools. Early evidence suggests this new assessment method spurs 

motivation, confidence, and professional abilities along with deeper learning and fewer complaints 

about grades, say the researchers, who plan to hold a workshop on the topic at the ASEE annual 

conference in New Orleans in June.” Click here (http://www.asee-prism.org/made-to-

measure/#sblchat) to read the full article. 

WHAT IS STANDARDS BASED ASSESSMENT?  

 

With standards-based, learning-focused grading practices, a grade sums up achievement on standards. 

A standards-based assessment is developed with the standards being assessed identified upfront. Many 

times, an assessment might be testing mastery of several standards with each of the standards being 

assessed separately. 

http://www.asee-prism.org/made-to-measure/#sblchat
http://www.asee-prism.org/made-to-measure/#sblchat
http://www.asee-prism.org/made-to-measure/#sblchat
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WHAT TYPE OF GRADES DO OUR ELEMENTARY SCHOOLS USE NOW? 

A few of our schools have fully implemented standards based grading and do not use subject level 

letter grades. Many of our schools presently use subject level letter grades in addition to standards 

based reporting in grades five through eight. In 2017/2018 school year, all of our K-8 schools will 

fully implement standards-based grading and reporting at all grade levels. 

 

 

WHY AREN'T ALL OF THE STANDARDS LISTED ON THE GRADE CARD? 

The purpose of the standards-based report card is to communicate with parents and students about the 

progress of the student. Teachers collect evidence on specific grade-level standards and use that 

evidence to make a decision about a grade to report. Although the teacher is collecting evidence on the 

standards, reporting every single standard at each grade level would most likely be overwhelming to 

parents and teachers. For example, in third grade, there are over 40 standards in ELA alone. Many of 

the standards are not taught in isolation, so listing them separately is not necessary. 

 

BEHAVIORS SUCH AS DOING HOMEWORK, PUTTING FORTH EFFORT AND 

ORGANIZING WORK ALL LEAD TO STUDENTS BEING SUCCESSFUL 

ACADEMICALLY, WHY ARENT THEY INCLUDED IN THE GRADE? 

Grades are a way of communicating what a student knows and is able to do. When we include 

behaviors such as turning in work late or not at all or the amount of effort or participation, we are not 

accurately communicating achievement. Grades should be as pure a measure of achievement as 

possible. Attendance, effort and work habits are very important areas, but are reported separately from 
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the achievement information. Reporting these separately gives us a clearer picture of the student and 

how we can help him or her. 

HOW WILL THESE BEHAVIORS BE REPORTED? 

Grades are a way of communicating what a student knows and is able to do. Each school will have an 

effort report that will include feedback on the work habits and behaviors that have been proven to 

support successful learning such as turning in assignments, respecting others and working 

independently. 

HOW WILL THIS AFFECT SPECIAL NEEDS STUDENTS? 

Grades/achievement grades for students with disabilities on a written service plan or IEP should 

reflect progress in the general curriculum using the specified services, supports, accommodations and 

modifications identified in the individual plan. Students will demonstrate progress toward identified 

standards, whether grade level or alternative, with alignment to pertinent IEP/service plan goals in 

qualifying areas. Progress specific to the goals and objectives identified in the plan are reflected in the 

IEP or service plan progress report not the report card.  

Parent/teacher teams will determine how students will access grade-level content via accommodations 

or below grade-level content (alternative standards) via modifications to meet a particular standard. 

For example, a grade of M (Meets Standards), can be achieved via accommodations for grade-level 

content. A grade of M given on an alternative standard is achieved via modifications. Modified 

standards are clearly communicated on a report card through the use of an asterisk (*) identifying 

"Modified Standard." 

HOW IS STANDARDS BASED ASSESSMENT TEACHING STUDENTS RESPONSIBILITY 

AND ACCOUNTABILITY FOR THE REAL WORLD? 

"In a standards-based system, the emphasis is on learning. When a student doesn’t do the work, the 

[natural] consequence is that he or she doesn’t learn the content or practice the skill. When we do not 

allow a student to turn in late work or re-do work, we deny that student the opportunity to grow 

character traits that are vital to student achievement, such as perseverance and persistence. If a teacher 

doesn’t accept late work, the teacher sends the message that the assignment had little educational 

value. It’s as if teacher is saying, “Hey, it’s okay if you don’t do the work, and it’s okay if you don’t 

learn the content or skill.” As professional educators working to prepare students to successfully 

navigate the 21st century world, we can no longer accept these messages. Granting a reduced grade or 

zero doesn’t teach responsibility to students who are not self-motivated. It actually allows the student 

to avoid the accountability of demonstrating what he or she has learned, and it teaches him or her to 

shrug off important responsibilities." (Ken O'Connor) 

HOW WILL THIS MOTIVATE AND CHALLENGE STUDENTS? 

The goal of standards based assessment is for students to take ownership of their learning. The desire 

to learn becomes the motivator instead of the desire for a grade. Traditional grading can make school 

about points and percentages…not learning. That kind of system creates fear for many students and 

separates them from the curriculum and from the teaching. (O’Connor, 2014; Guskey 2010) It is 

important for teachers to challenge all students to achieve at the highest possible level and when 
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students excel, this should be acknowledged through communication other than report cards and 

grades. For example, the teacher may talk to the student and/or parents, send an email, make a phone 

call, or note in the larger comments section on the report card. 

Research has shown that letter grades do not motivate students to learn.  On the contrary, research has 

found three consistent effects of using - and especially, emphasizing the importance of - letter or 

number grades: 

1. Grades tend to reduce students' interest in the learning itself.  One of the well-researched 

findings in the field of motivational psychology is that the more people are rewarded for doing 

something, the more they tend to lose interest in whatever they had to do to get the reward 

(Kohn, 1993).  Thus, it shouldn't be surprising that when students are told they'll need to know 

something for a test - or, more generally, that something they're about to do will count for a 

grade - they are likely to come to view that task (or book or idea) as a chore. 

2. Grades tend to reduce students' preference for challenging tasks.  Students of all ages who 

have been led to concentrate on getting a good grade are likely to pick the easiest possible 

assignment if given a choice (Harter, 1978; Harter and Guzman, 1986; Kage, 1991; Milton et 

al., 1986).  If there is more pressure to get an A, then there is less inclination to truly challenge 

oneself.  Thus, students who cut corners may not be lazy as much as rational; they are adapting 

to an environment where good grades, not intellectual exploration, are what count. 

3. Grades tend to reduce the quality of students' thinking.  Given that students may lose interest in 

what they're learning as a result of grades, it makes sense that they're also apt to think less 

deeply.  One series of studies, for example, found that students given numerical grades were 

significantly less creative than those who received qualitative feedback but no grades.  The 

more the task required creative thinking, in fact, the worse the performance of students who 

knew they were going to be graded.  Providing students with comments in addition to a grade 

didn't help; the highest achievement occurred only when comments were given instead of 

numerical scores (Butler, 1987; Butler, 1988; Butler and Nisan, 1986). 

Intrinsic motivation is the most powerful kind of motivation - when students are involved in the 

learning process by knowing their strengths and where they need to improve, the students can work 

with teachers and parents to set meaningful goals of excellence, strive to achieve the goals, and 

experience success. 

HOW CAN MY CHILD EXCEED THE STANDARDS? 

Another change for students is understanding the concept of exceeding the standard. Exceeding is not 

the equivalent of an A on a traditional report card. For example, if a fifth-grader received A’s on every 

math test during the marking period, he or she would probably receive an A on a traditional report 

card. If those math tests measured only the concepts fifth graders are expected to master, those A’s 

would be the equivalent of meeting the standard on a standards-based report card; the student is doing 

what he or she should be doing very well, but not necessarily more. Standards-based report cards 

encourage students to demonstrate their ability to apply skills and knowledge beyond grade level 

expectations.  Performance is characterized by self-motivation and the ability to apply skills with 

consistent accuracy, independence, and a high level of quality. 
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WHAT IS TRADITIONAL OR CONVENTIONAL GRADING? 

With most conventional grading practices, one grade sums up achievement in a subject, and that one 

grade often includes effort and behavior. To better distinguish conventional grading practices from 

standards based assessment, subject level letter grades will be used instead of conventional grading 

practices. See examples below: Which one gives more usable information? 

Traditional/Conventional:                                                                           Standards-based:  

 

WHAT IS MEANT BY "WHEN ASSESSED"? 

There is an important distinction between “when assessed” and “end of year” expectations. The 

teachers and administrators of the Diocese have decided that the grade will be determined based on the 

term (quarter) expectations of the student and not necessarily the end of year expectation. For 

example, in kindergarten, the grade level standard for counting is “Count to 100 by ones and tens” by 

the end of the year, however, the 1st quarter expectation might be “Count to 25 by ones.” During the 

assessment given at the end of the term, if a student meets this quarterly expectation, that student will 

be given an “M”. However, if the student doesn’t meet the next term (quarter) expectation, “Count to 

50 by ones”, the grade would drop to a “W”. 

Also, due to the changes in expectations across quarters (see below), a student could continue to show 

progress toward achievement of the standard (W) but not yet have demonstrated achievement (M) of 

the expectation for that quarter. 

IS IT POSSIBLE FOR A STUDENT TO "DROP" FROM ONE MARKING PERIOD TO 

ANOTHER? 

It is important to note that the student does not necessarily drop a grade. The score is an indication of 

performance with expectations of difficulty that increases throughout the school year. In other words, 

the concepts increase in difficulty as the year progresses. Therefore, a student who demonstrates a 

score of “M” in the first grading period could earn a “W” in the second grading period when the rigor 

of the standard has been increased. This shift from an M to a “W” indicates the student understands 

the major elements of the concept but may need more development of the details or application and 

more teacher support. 

HOW DOES SBG IMPROVE TEACHING AND LEARNING? 
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Knowing where the students are in their progress toward meeting standards-based learning objectives 

is crucial for planning and carrying out classroom instruction. Teachers teach to the needs of each 

student. Standards-based assessment gives teachers more information about each student’s progress in 

meeting the level of proficiency required by each standard. In addition, teachers share the standards 

with students and parents, helping them to better understand the learning that needs to take place. 

HOW WILL THE TEACHER DECIDE THE GRADES EACH STUDENT RECEIVES ON 

THE SBG REPORT CARD? 

Students are graded on the development of skills and knowledge; what they know and can do, rather 

than their completion of tasks. Students will be provided multiple opportunities to meet the standards 

and a variety of ways to demonstrate their learning. In assessing the whole child, two separate 

categories will be reported: 

 Academic achievement which is an accurate evaluation of what a student knows and is able to 

demonstrate. 

 Nonacademic indicators which describe the actions and behaviors that support achievement.  

Each teacher uses a variety of assessments and/or assignments. Progress is determined by looking at 

overall trends of the student’s performance on these assessments and/or assignments. Averaging 

grades of these assessments and/or assignments will not be used to determine a final score on essential 

standards. The goal is for the student to learn the concept, not to determine a “grade”.  

WHAT HAPPENS IF A STUDENT DOESN'T GET A "MEETING STANDARDS" GRADE 

FOR ALL THE STANDARDS? WILL HE OR SHE BE RETAINED? 

The standards are simply meant to indicate to parents and educators that kids are “off track” if they 

haven’t met that milestone yet. It’s a warning light, not a death sentence. 

Retaining a student is not an easy decision and should not be taken lightly. There are many reasons 

that a teacher may feel that retention is necessary for a particular student. The biggest reason is 

typically the development level of a child. Many enter school at around the same chronological age 

but with varying developmental levels. If a teacher believes that a student is behind developmentally 

compared to the majority of students in the class, then the teacher may wish to retain the student to 

give him or her the grace of time to mature and catch up developmentally. Teachers may also choose 

to retain a student because the student simply struggles academically when compared to students at the 

same grade level, usually in more than one content area. 

 



 

 

Appendix B- Rubric of Grading Practices 
Criterion Beginning Developing Fluent 

1. Organizing the 

grade book 

The evidence of learning (e.g., a 

gradebook) is organized by sources of 

information (e.g., tests, quizzes, 

homework, labs). 

The evidence of learning (e.g., a 

gradebook) is organized by sources of 

information mixed with specific content 

standards 

The evidence of learning (e.g., a 

gradebook) is completely organized by 

student learning outcomes (e.g., content 

standards, benchmarks, grade level 

indicators, curriculum expectations). 

2. Including factors 

in the grade 

Overall summary grades are based on a 

mix of achievement and non-achievement 

factors (e.g., timeliness of work, attitude, 

effort, cheating). Non-achievement factors 

have a major impact on grades. 

Extra credit points are given for extra 

work completed, without connection to 

extra learning. 

Cheating, late work, and missing work 

result in a zero (or a radically lower score) 

in the grade book.  There is no opportunity 

to make up such work, except in a few 

cases. 

Borderline cases are handled by 

considering non-achievement factors. 

Overall summary grades are based on a 

mix of achievement and non-achievement 

factors but achievement counts a lot more. 

 

Some extra credit points are given for 

extra work completed; some extra credit 

work is used to provide extra evidence of 

student learning. 

Cheating, late work, and missing work 

result in a zero (or lower score) in the 

grade book.  But, there is an opportunity 

to make up work and replace the zero or 

raise the lower score. 

Borderline cases are handled by 

considering a combination of non-

achievement factors and collecting 

additional evidence of student learning. 

Overall summary grades are based on 

achievement only. 

 

 

Extra credit work is evaluated for quality 

and is only used to provide extra evidence 

of learning. Credit is not awarded merely 

for completion of work. 

Cheating, late work, and missing work is 

recorded as incomplete” or “not enough 

information” rather than as zero.  There is 

an opportunity to replace an “incomplete” 

with a score without penalty. 

Borderline grade cases are handled by 

collecting additional evidence of student 

achievement, not by counting non-

achievement factors. 



 

 

 

Criterion Beginning Developing Fluent 

3. Considering 

assessment purpose 

Everything each student does is given a 

score and every score goes into the final 

grade.  There is no distinction between 

“scores” on practice work (formative 

assessment or many types of homework) 

and scores on work to demonstrate level 

of achievement (summative assessment). 

Some distinctions are made between 

formative (practice such as homework) 

and summative assessment, but practice 

work still constitutes a significant part of 

the grade. 

Student work is assessed frequently 

(formative assessment) and graded 

occasionally (summative assessment).  

“Scores” on formative and other practice 

work (e.g., homework) are used 

descriptively to inform teachers and 

students of what has been learned and the 

next steps in learning.  Grades are based 

on summative assessments. 

4. Considering most 

recent information 

All assessment data are cumulative and 

used in calculating a final summative 

grade. No consideration is given to 

identifying or using the most current 

information. 

 

More current evidence is given 

consideration at times, but does not 

entirely replace out-of-date evidence. 

Most recent evidence replaces out-of-date 

evidence when it is reasonable to do so. 



 

 

 

 

5.Summarizing 

information and 

determining final 

grade 

 

Grade book has a combination of ABC, 

percentages, +-, and/or rubric scores 

with no explanation of how they are to be 

combined into a final summary grade. 

Rubric scores are converted to 

percentages when averaged with other 

scores or, there is no provision for 

combining rubric and percentage scores. 

Final summary grades are based on a 

curve, a student’s place in the rank order 

of student achievement. 

 

 

 

 

 

Final grades for special needs students are 

not based on learning targets as specified 

in the IEP. 

 

 

 

Final summary grades are based on 

calculation of mean (average) only. 

 

Grade book may or may not have a mix of 

symbols, but there is some attempt, even 

if incomplete, to explain how to combine 

them. 

Rubric scores are not directly converted 

to percentages; some type of decision rule 

is used, the final grade many times does 

not best depict level of student 

achievement. 

Final grades are criterion referenced, not 

norm referenced.  They are based on 

preset standards such as A=90-100%, and 

B=80-89%.  But, there is no indication of 

the necessity to ensure shared meaning of 

symbols (i.e., there is no definition of the 

standard). 

 

There is an attempt to base final grades 

for special needs students on learning 

targets in the IEP, but the attempt is not 

always successful, or it is not clear to all 

parties that modified learning targets are 

used to assign a grade. 

 

The teacher understands various measures 

of central tendency, but may not always 

choose the best one to accurately describe 

student achievement. 

 

Grade book may or may not have a mix of 

symbols, but there is a sound explanation 

of how to combine them. 

Rubric scores are converted to a final 

grade using a decision rule that results in 

an accurate depiction of the level of 

student attainment of the learning targets. 

 

Final grades are criterion referenced, not 

norm referenced.  They are based on 

preset standards with clear descriptions of 

what each symbol means. These 

descriptions go beyond A=90-100%, and 

B=80-89%; they describe what A, B, etc. 

looks like. 

 

Final grades for special needs students are 

criterion referenced, and indicate level of 

of attainment of the learning goals as 

specified in the IEP.  The targets on 

which grades are based are clear to all 

parties. 

 

The teacher selects among measures of 

central tendency (average, median, and 

mode) as appropriate. 
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